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Introduction

Learning Russian in China has been considered prestigious for several centuries. It
was taught at a secondary school. In the modern period — from grades VII to X. From this
first stage, the threads stretched to higher education. For a long time and to this day it has
been distributed at universities in Beijing, Heilundzyansk and other cities of the country.

It is significant that experienced teachers and the leadership of relevant organizati-
ons looked at this subject widely, especially in humanitarian universities. Namely, if
possible, we tried to cover several significant areas: practical, general educational at the
same time. In our opinion, they correctly assumed that in such a multifaceted way, an
exact guideline is set for the fulfillment of important learning goals. That is why it is so
relevant today (especially at the beginning of the third decade of the XXI century) to raise
the question of various methodological approaches to teaching the Russian language
among the national contingent of students. In addition, it is clear that by analyzing this
question, we are simultaneously creating an additional incentive to study in general.

1. Methodological approaches in language learning

We see one of the first well-thought-out methodological approaches in the gradual
but steady expansion of textual segments of speech. It is quite obvious that, compared
with school, the university curriculum in the Russian language naturally becomes more
complicated. Therefore, at the first stage of training, Chinese teachers primarily focus on
small-volume texts. The practice of working at these universities in China has shown that
small annotated scenes from fiction are most suitable for reading and better memorizing
the text. Initially, excerpts from compositions of “small genres” are listened to. These are
mostly short stories, novellas. Small texts read by teachers, followed by students in the
first year, facilitate familiarization with individual sections of the Russian language. In
addition, it allows students to get to know modern Russian life, culture and traditions
better. Consequently, the texts, on the one hand, have a linguistic and regional
connotation. On the other hand, they are gradually saturated with new content, enriched,
which gives them not only a popular-cognitive, but also a scientific character.

It is impractical to differentiate a small volume of texts by subject, since the material
contained in them is more often of a fragmented nature. As a rule, there is no logical
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connection between individual episodes. Strictly speaking, such a goal is not set by teac-
hers; the main thing is to teach students the correct pronunciation and simultaneously
understand and fix in memory the meaning of individual phrases and expressions. The
essential point in this case is the division of the learning process into separate stages.
There is no way to force events, everything should happen gradually.

2. The role of texts and the distribution of topics

At the next stage of training, with the organic complication of texts, it is already
possible to group them into separate topics. The priority is set by the teacher, and most
often it is given to local history, ethnography or some scientific publications, disciplines,
organizations. Let’s say: “Our University”, “Cities”, “Capital of China”, “Family”,
“Russian Expanses”, “People of Chinese nationality”, “Brief biography of the Russian
people” and others. In theory, there may be many of them, but from the moment they are
distributed over the courses, an equally significant question arises about the limits of what
is permissible. As will follow from the further discussions in our article, we are talking
about both the preservation of ethics (an important additional nuance, especially for
modern Chinese youth) and the transfer of scientific knowledge in the Russian language.
Let’s explain. The initial training (I and II courses) involves reading texts, which are
mainly introductory in nature. Therefore, the lexical minimum is more often limited to
700-800 words. These are the lower and upper boundaries of the lexicon. From our point
of view, a significant increase or decrease in this number of hours is unacceptable, since
in the first case the requirements will be reduced, and the curriculum will be elementary
not fulfilled. In the second case, in all likelihood, only a part of the students will be able
to answer correctly, and it will become problematic to remember and reproduce in the
future even for individual students. So excesses in this direction are fraught with inhibition
of the process of teaching Russian as foreign language (RAF). It is characteristic that at the
first stage of training, as a rule, there are more texts of popular, maximally adapted, than
scientific purpose. Further, at the advanced and final stage of training, in accordance with
the requirements of the curriculum for Chinese universities, about 400 hours are allocated
to Russian language classes in the I11-1V courses, and the volume of words increases
accordingly to a thousand.

The question of the limits of acceptable vocabulary is so important that it often
becomes the subject of discussion both in monographs and in modern print. For example,
in one of the articles by Dmitry Kreventsov, Alice Vyushkina and Ksenia Ogareva, we
read: “In schools and universities of foreign countries, in science, in various public
spheres, including the study of foreign languages, a specialized methodology called
“Tests on the Montreal Cognitive Scale” has recently been very actively promoted and
applied locally. Its essence lies in the assessment of the speed of reaction to memory and
thinking. Namely, foreigners studying in schools and universities are invited to memorize
a certain number of words and expressions selected in advance by teachers, but to
reproduce (answer them) them not immediately, but after completing some intermediate
tasks. Then it is also recommended to solve problems, exercises, name words for certain
letters, etc. The maximum number of points provided for this test is thirty. The average
is twenty-five to twenty-six. But less than twenty-five is already considered a cognitive
impairment” [3, p. 6].

3. Regulatory requirements

It is significant that there are many such standards, where the boundaries of what is
permissible in the teaching methodology of the Russian language are established, which
are not recommended to cross. Thus, according to the testimony of the Azerbaijani
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methodologist E.G. Asimov, Chinese students should be taught certain norms of the
Russian language. Summing up his opinion, in the abstract order, we will give the most
significant, from our point of view, regulatory requirements.

Upon graduation, foreign students should be able to pronounce Russian words
correctly, read texts of various volumes freely aloud. At the same time, it is essential if
they begin to rely on the vocabulary already known to them from early training courses.
Further, it is important that students read freely using the materials of explanatory
dictionaries.

At the same time, the limits of what is permissible orient teachers to ensure that in
subsequent courses students are gradually obliged to get rid of the mechanical repetition
of identical words. A purely psychological moment comes into play, figuratively spea-
king. For example, if a native speaker repeats the same text many times (as, say, when
presenting in high school), then this fills him with a grudge. The situation is different with
bilingualism. In this way, a foreign student can more easily remember both individual
words, expressions, and even whole phrases. Most often, students do not care about a
small vocabulary. The main thing, in their opinion, is the shortest ways to remember.
However, it is clear to the teacher that students follow the path of least resistance, rather
than consciously perceive texts. The teacher must first of all make sure himself that he is
in control of the situation.

So, according to the calculations of the Azerbaijani methodist theorist, it turns out
that three or four percent of words previously unknown to Chinese students should be
present in the text. In turn, the reading speed is limited to forty-forty-five words per mi-
nute [1, p. 51]. Based on personal experience, we will add for E.G.Asimov: only a very
slight deviation is permissible; otherwise, persistent forcing of events can lead to a nega-
tive result when relatively rarely spoken Russian words are erased from memory.

We regret to state that some questions of the methodology of teaching RAF still
remain unanswered. Among them, the most acute and problematic are those in which
there is still no absolute clarity in deviations from the norm. It is easier to say: what is the
minimum required knowledge that Chinese students must firmly memorize, depending
on the course of study of the Russian language.

4. The Cultural Revolution in China

It turns out that the turn of the XX-XXI centuries makes its own adjustments to this
issue. Although the “cultural revolution” in China is already far removed from our days,
nevertheless, its relapses are still sometimes felt. So, achievements in the area of interest
to us sometimes quite inappropriately alternate with shortcomings. So, from the height of
the past two or three decades in the XXI century, both positive and negative sides of
traditional forms of teaching methods of RAF in China were noted. Unfortunately,
practice shows that sometimes positive and negative are in an undesirable balance. This
state of affairs is partly due to the fact that the authors of some textbooks published in
China in recent years, unfortunately, are not aimed at improving the level of communi-
cation skills, but rather at maximally adapted texts with the extraction of brief information
from them. But not always such texts become the alpha and omega of learning.

Of course, it would be unfair to say that modern methodist theorists do not struggle
with these factors. So, the famous Chinese scientist Zheng Fuk pointed out the following
three factors, which an experienced Chinese Russian teacher has no right to allow in his
work. This is first of all:

A). Prevention of unauthorized RAF training in the absence of appropriate conditi-
ons in the Chinese classroom;

B). Opposition to the fragmentary nature of learning, because otherwise there is an
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involuntary gap in the study of individual sections of Russian linguistics;

C). (Zheng Fuk pays special attention to this point among the above). Namely, the
scientist opposes the mechanistic extraction of information from sections of Russian text
of various volumes, since this is “a purely formal approach to teaching RAF, and it, of
course, cannot contribute to success” [4, p.77-78].

Of course, it is wrong to consider these three points as a panacea for different met-
hodological approaches. The proposed is only one of the small fragments of the linguistic
picture of the world. But these requirements (even in such a purely private form) are
objectively important. What can be extracted from this information? Symptomatically
supplementing item No.1, one should speak, write and promote purposeful teaching of the
Russian language among Chinese students. In other words, to authorize the whole process
so that it is not allowed to take its course. This point is logically connected with the second
one, because it prohibits the broken nature of training. It is unacceptable to teach Russian
as a non-native language, involuntarily singling out from each section (phonetics, grammar,
stylistics, vocabulary, punctuation, syntax) separate information that will be extremely
difficult to put together later. Students will simply forget the original material due to the
artificially created long time distance. This point, in turn, is consistent with the third and
is rightly highlighted by Zheng Fuk, since he clearly outlines the boundaries of what is
permissible. Moreover, the scientist calls the lack of attention to it a formal
methodological approach to teaching RCT in a Chinese audience.

Finally, by associatively connecting all three points, one can be sure that the author
did not speak out due to the lack of setting the next goal as such. We are convinced that
they contain a very important methodological recommendation. A guideline is taken for
one of the priority directions of teaching a foreign language: an alternative strategy for
the successful formation of communicative competence. Moreover, it was conceived not
as a residual, a kind of addition to other items of the general education program, but as its
main link. Moreover, this theoretical position is developing, supplementing the course of
the educational process in the Russian language with the necessary linguistic information.

Speaking about the boundaries of the permissible and unreal, it should be remem-
bered that the initial course of teaching Russian to students from China gives only the
first impetus to the development of communicative skills. Their further “growth” and
improvement depend on the professional skills of teachers, on the one hand, the creative
potentials and efforts of the students themselves, on the other. So, advanced course (3 and
4 years of study at the university) according to its norms and requirements, it is clearly
not comparable with the initial stage. Here a different goal is already being set: an
installation is being given for a more thorough mastery of the specialty of a Russian in
the future. Consequently, the limits of what is permissible are shifted in a certain way.
For example, the proposed dialogues, which the student continues for the author, become
more complicated; the teacher advises a group of students and individually to be
transported to another time and space by the power of imagination. At the advanced stage,
more attention is also paid to professional, socio-political, educational and socio-cultural
spheres. At the forefront is the work on the text, mainly artistic. Teachers and the
leadership of leading Chinese universities are particularly concerned about this issue
these days.

A dilemma arises: what should be temporarily left out of the previously learned,
replacing them with more productive methodological approaches to teaching RAFs?
What should be partially discarded as a passed stage, as opposed to bringing new know-
ledge to the fore? A well-known methodologist with a long experience among foreign
students, L.E.Alekseeva believes that ... in the third and fourth year of studying the
Russian language, it is unacceptable to limit oneself to memorizing common phrases in

153



Methodological approaches to teaching russian to chinese students
(limits of permissible), s.150-156

which the same words are repeated. Firstly, it is necessary to significantly expand
students’ knowledge on the use of different parts of speech in dialogues. Secondly, it is
necessary to study in more depth the meanings of each of the lexemes, which are
subsequently successively formed into sentences” [2, p. 57].

In what way is it more convenient to achieve this without violating the limits of
what is permissible? In our opinion, it is necessary, objectively assessing the immense
possibilities of text analysis, to narrow this issue down to considering the methodological
aspect of working on words separately. To do this, several conditions must be met:

- Maintain consistency in the process of learning new material, more precisely, new
vocabulary. It seems that it is more expedient to differentiate the input material by topic
separately, taking into account the communication situation;

- Remember that individual words that the teacher intentionally extracts from the
text being studied are subject to different methods of semantics;

- A system of tasks and exercises with vocabulary adapted for Chinese students
should be introduced in order to further consolidate the material covered.

- To check the clarity of pronunciation and literacy of the use of the vocabulary
selected by the teacher.

Conclusions

We believe that for the issue analyzed in this article, the fulfillment of these condi-
tions will help to increase the level of competence of students. So, we can also talk about
a good preparation of a future Russian teacher for his successful professional activity. But
for this purpose it is not cost-effective to limit your knowledge of the Russian language
only to the replenishment of the lexicon, even taking into account the increased attention
to each word, as L.E. Alekseeva correctly suggests doing. That’s not enough. Therefore,
we will add: for accelerated learning of the basics of the Russian language, Chinese
students need to gradually master certain sections of textbooks on the program of the last
years of graduation in Russia and at home. In addition, it is advisable to additionally
familiarize yourself (at least in the most general terms) with related disciplines. For
example, psychology, psycholinguistics, history, didactics, literature, philosophy,
regional studies, etc.

If Chinese students master the sum of this knowledge (of course, within certain
limits) at least at an amateur level, then in the end this will necessarily affect the course
of the lesson, when working with new linguistic material, on its consolidation when
selecting texts or exercises. Finally, it is clear that today’s well-prepared linguistically
and generally scientifically student is a future specialist in literature. In turn, one of the
responsible tasks of teachers of our time is the organization of such learning activities of
students, which is available for professional management.
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Memoouueckue no0xXo0vl K 00y4eHUI0 PYCCKOMY A3bIKY KUMANCKUX CHYOEHM 08
(cpanuysl Oonycmumozo)

[IpencraBneHHast cTaThsl IPEACTABIAECT cOOOH onpenenéHHbIil nHTepec. OTMETHM, 4TO Ha M30paH-
HYyIO TEMY €CTh HEMAJI0 KPUTHYECKO nuTepaTypsl. Ee aBTropamu B pasHble Tozbl (B OCHOBHOM Ha pyOexe
XX-XXI BexoB) gare BCero ObUTH KHTAlCKNE U pycCKUe yu&HbIe-MeTOMUCTH. CBOIO CKPOMHYIO JICTITY
BHECIIH U HEKOTOPBIE a3epOalmKaHcKue yu€Hble. MekTy TeM B, Ka3aJoch Obl, XpeCTOMATHIHYIO IpodieMy
METOANYECKHX NMOAX0A0B K o0yueHuro PKU aBTop cymen BHECTH HIOQHCHI, M CTaTbsi B LEJIOM H OOIIEM
nproOperna Kak CTpOro Hay4yHBIH, TaK M [IO3HABATENbHBIA XapakTep. A MMEHHO: BKpAaTIe YCTaHOBIICHBI
TPaHHUIBI TOMYCTUMOTO B TPaIULIMOHHOM 1 HOBelIel MeToauke. [IpuBenénnsie B paboTe MHEHHS COBpe-
MEHHBIX PYCCKHX, a3epOail/lKaHCKIX M KHTaCKUX TEOPETHKOB-METOIUCTOB JAIOT SICHOE OCHOBAaHHE CUU-
TaTh, YTO B aHAIM3UPYEMOM BOIIPOCE NAJIEKO HE BCE TOYKMU paccTasieHbl Hax 1. [Toaromy aBTOp cTarbu
KOMMEHTHUPYET CYKICHUS yUEHBIX, OPraHUYHO JOMOJHS UX U TEM CaMBIM BhICKa3bIBasi COOCTBEHHYIO TOY-
Ky 3peHHs Ha IpeAMET HcciefoBaHus. Ero cyTh COCTOMT B TOM, YTOOBI IOKa3aTh, YTO CIEAYET U3
TPaAUIHUOHHBIX METOANYECKHX ITyTEH MM IPUEMOB B3Th Ha BOOPYKECHHUE B HAILIU JIHU, C OHON CTOPOHBL, U
Kakue GopMBbI ycTapesu — ¢ qpyroil. IlepBoe — 3akpenuThb, pa3sBUTh M YCOBEPIIEHCTBOBATH; BTOPOE — OT-
OpocuTh. Y CTaHOBIIEHHUE MPEEIIOB AOITyCTUMOTO ITO3BOJIMT EAAroraM B KHTaHCKOH ay ANTOPUH YITydINTh
U YCKOPHUTH INPOIecC O0Y4YEHHsS MHOCTPAHHBIX CTYIEHTOB PYCCKOMY SI3bIKy. O4YeHb MHTEpECHBIE TEMa-
TUYECKHE Tapaiield BCKPBIBAIOTCS NMPH BHUMAaHUM K OTAEIbHBIM HroaHcaMm npenofaBanus PKIM mna
KUTaHCKHUX CTYACHTOB, CBSI3aHHBIX C (DOHETHKOH. B KNTaliCKOM sI3bIKE MHOTO COHOPHBIX U JJU()TOHTOB, OT-
JTanéHHO HATOMHUHAIONMX aHTiMiickue. OTciofa, K IpuMepy, Hanbosiee pacmpocTpaHeHsl uMeHa «JIoy,
«Jloy», «Teon», «I[Teon». C 3a1HeHEOHBIMU HCTIONB3YIOTCS TaKue UMeHa, kKak «Dan», « Doy, «KbiH» 1
T.1. Ho y CTy/IeHTOB ¢ INNISIIIUME  [1€10 0OCTOUT CI0KHEEe: OHH € 3aMETHO OOJIBIIINM TPYIOM IPOU3HOCAT
3BYKH «LD), <GK», «II1», MATKOE «4», TBEPLOE «ID).

Knrwouegvle cnoga: pycckuil A3vlK, KUMAUCKAs ayOumopus, COBPEMEHHblll Nepuod, Memoouxd,
NONYAAPUZAYUA SA3BIKA, KYPC 00YHeHUs, Imanbsl
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Fan Jiahao

Cinli talabalara rus dilinin tadrisinda metodoloji yanasmalar
(mumkdin olan hadlar)

Toaqdim olunan magals rus dilinin tadrisi metodikasina hosr olunmusdur. Qeyd edok ki, se¢ilmis
movzu ils bagh ¢oxlu tangidi adobiyyat mdvcuddur. Rus dilinin Cinli talobalar tarafindan dyranilmasi ms-
salalarina bir ¢cox Avropa va Cin miuslliflorinin asorlorinds toxunulmusdur. Buraya, asasen, XX-XXI
asrlarin baglangicinda olan aragdirmalar aid etmak olar. Bir nega Azarbaycan alimi bu masals ila bagh 6z
tohfasini vermisdir. Biitiin bunlarin hamis1 magalads genis sorh olunmusdur. Qeyd etmak olar ki, miallif
rus dilinin acnabi dil kimi tadrisine metodoloji yanagmalarin darslik probleminds niianslar1 gqeyd eds bil-
misdir vo magals bitévlikds ham ciddi elmi, ham ds idrak xarakteri dasiyir. Magalads ananavi vo an yeni
metodologiyada miumkin ola bilon sarhadlor qisa sokildo mioyyan edilmisdir. Muasir rus, Azarbaycan vo
Cin metodist nozariyyagilorinin asardoki fikirlori asas verir ki, tohlil olunan masalads har seys tam aydinlq
gatirilsin. Buna goroa do, magalo musllifi alimlorin miihakimolarini sorh edir, onlar {izvi sokildo tamamlayir
va bununla da toedqigat mévzusuna 6z baxislarini ifads edir. Onun mahiyyati bir tarafdon bu giin ansnsvi
metodoloji yollardan vo ya texnikalardan nalorin gétirilmasini, digar torofdon hansi formalarin koh-
naldiyini gdstarmakdir. Birincisini — méhkamlondirmak, inkisaf etdirmak; ikincisini — kenara goymaqdir.
Mumkin olan hadlarin musyyanlesdirilmasi Cin auditoriyasindaki miiallimlara talabalarin rus dilinin
todrisi prosesini yaxsilagdirmaga ve suratlondirmays imkan veracakdir. Cin talobalarine fonetika ilo bagl
RXK tadrisinin miayyan niianslarina digqet yetirdikde ¢ox maraqli tematik paralellor agkar edilir. Cin
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dilinds ingilis dilini geyri-miosyyon sokilds xatirladan bir ¢ox sonor va diftong vardir. Belaliklo, masalan,
on ¢ox yayilmig adlar “Lo”, “Low”, “Theon”, “Peon”dur. Damagqarxasi sas “Fan”, “Fyn”, “Kyn” va s. kimi
saslor istifads olunur. Onlar u¢tin cingiltili-kar qarsiligi korrelyasiya etmok, “i” va “s” saslorini forglondir-
mok ¢atindir.

Acar sozlar: rus dili, Cin auditoriyasi, miiasir dévr, metodologiya, dilin populyarlagdirilmasi, talim
kursu, marhalalor
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